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Awareness Training: Adult Support and Protection (Scotland) Act 2007

Trainer's Manual SNFWB Part 1 

This trainer's manual is funded by the Scottish Government.  It is to be used in conjunction with the slides and handouts provided.  Part 1 is intended to cover training aimed at service users and front line workers, and Part 2 is aimed at training aimed at staff working with service users who have a serious sight loss.  Part 2 is also for those service users who wish to develop a greater understanding of the Act.  

Slide 2 - Introduction:  The trainer should explain that although legal issues are complex, and people are generally not exposed to the law as such, laws can be helpful to individuals and groups of people.   The Act is designed to help people cope with difficult situations and provide support where necessary.  The training will explore how the Act can help people to keep safe and get the support they need to make sure that they are as safe as possible from any harm.

Slide 3 – Aims:  The trainer should explain that the training is an introductory session designed to promote awareness and give participants some general guidelines about the Act.  It is aimed at service users, carers and professionals.  There is more in depth training geared to the needs of professionals and those service users who would like a greater understanding of the Act and the complexities involved.

Slide 4 - Learning Outcomes:  The trainer should explain that these are what participants should be able to do after having received the training.  Although it may seem to be a lot, many of the tasks do not rely purely on memory, but are dependant on using the handouts as a reference and being able to pull information out of them.

Slide 5 - Exercise 1:  The trainer should present the exercise as a discussion in groups of 3 or 4 and take feedback.  This can lead into looking at what the Act defines as ‘harm’ and a comparison can be made with the work of the groups, emphasising that people who have experiences related to the definitions in the Act may be able to get assistance to improve their situation in most cases if they are agreeable.

Slide 6 - Definition of Harm:  The Act sees harm in terms of ‘conduct,’ and identifies different types of conduct that could cause harm.  This can lead the trainer into setting a task for groups to identify examples of harm and what type of harm they might be.  The trainer can take examples on a flip chart.

Slide 7 - Types of Harm:  This slide identifies the different categories of harm that can take place and should be used as a follow up to slide 6, the trainer can emphasise the way that harm can be viewed as falling into these general areas.  This leads on to a discussion related to groups of people who might be more likely to be harmed.

Slide 8 - Who is at risk of harm:  At this point the trainer is asking the groups working together to identify groups of people who might be considered at risk of harm.  The trainer can emphasise that what is important is that such groups for a variety of reasons might have difficulty in managing their own affairs without some sort of outside assistance.  Alice can be used as an example of someone who might not be able to see to sign cheques, or to manage change in shops easily.  This might make her more susceptible to financial harm. This should lead groups to identify broad categories of people at risk.  This exercise also asks people to consider where harm might occur.

Slide 9 - People who might be at risk:  This lists groups of people who for one reason or another might be at risk of harm.  Discussion can centre around why each group could be considered at greater risk, or indeed, where might such people live, if not at home.

Slide 10 - Where harm might occur:  This slide lists the most common places where harm occurs and can lead on to a discussion around ‘Who harms’  

Slide 11 - Adults at Risk:  This slide explains what the Act means by an adult at risk.  It should correspond quite closely to what the group of trainees have come up with for themselves and should therefore make sense.

Slide 12 - The three point test: This slide emphasises that all three criteria must be met before an adult is subject to the Act.  It is important that trainees realise this and an exercise follows in which this point is again emphasised. 

Slide 13 - Discussion Exercise:  Either read the story provided or use the CD to let the trainees become familiar with it.  You can give a transcript of this if you wish, and allow some 10 – 15 minutes for discussion, then go over any points the groups bring out.

Slide 14 - What can you do?  The guidance on the Act emphasises a collaborative approach with all people and agencies who might be involved, and this applies to individuals as well as professionals.  General advice is that if you are unsure as to what to do next, then try and get advice from someone who is more experienced and knowledgeable in this field.

Slide 15 - What can the Local Authority do?  The local authority can carry out an investigation and look to see if the person is at risk of harm, as a first step and decide what action needs to be taken, if any, in consultation with all the people concerned, at this stage the discussion is focussed on the investigative powers of the local authority and we will go on to consider what might happen after the investigation.  The trainer can emphasise this and follow up with case studies.  This slide leads naturally on to the question of who should be qualified to undertake an investigation

Slide 16 - Who would carry out an investigation?  This slide illustrates that it is not just anyone who will investigate, but that people should be properly qualified and trained before they can get involved in adult protection issues, and the trainer can emphasise this

Slides 17 – 19 - Case studies: The trainer can if possible split the class into three groups, one to each case study.  The studies are designed to promote discussion not only about what someone could do if they met the situation but what should the authorities be able to do to improve things, and this leads on to protection orders and what could happen following an investigation.

Slide 20 - Protection Orders Discussion Exercise:  following the group discussion this allows feedback from the class as a whole around the topic of what should happen following an investigation and this will in turn lead on to the issue of protection orders.

Slide 21 - What rights does someone have?  The rights of the local authority to take action must be balanced by individual rights and this slide does illustrate that people do have the right to refuse to be involved if they wish unless there are exceptional circumstances.  Trainer can promote discussion on what those circumstances might be.

Slide 22 - Protection Orders 1: This slide outlines the circumstances in which the local authority can insist on an assessment taking place.  It leads on to a discussion related to each of the protection orders individually.

Slide 23 - When can orders be used?  This slide reinforces the previous one, but also mentions the right to refuse to participate, and the duty on a Sheriff not to issue the order if the person does not wish this unless the exceptional circumstances are met.

Slide 24 - Protection Orders 2:  Details the three types of protection order

Slide 25 - Assessment Order:  There is a legal obligation to carry out an assessment to find out if someone is at risk, and the council has to do this if an order is in place.

Slide 26 - Removal Order:  This can be discussed in light of the work done by the group on what they think the local authority should be able to do to influence the situation.  A removal order allows the council to take a person to a place of safety for a short time, but they cannot be detained and guidance suggests that if they are likely to return to their former establishment, then consideration should be made of all alternative arrangements rather than putting a removal order in place.

Slide 27 - Banning Order:  This allows the local authority to ban someone from a particular place to ensure that another person is safe, and again should be discussed in the light of previous work related to the powers of the local authority, and what they should be able to insist on.

Slide 28 - Learning Outcomes:  This slide allows the trainer to review the learning outcomes set out at the outset of the training and go over them with the trainees to ensure that they have been met.

Appendix 1

Scenario 1.  The trainer begins the situation by reading out the short story ‘a difficult situation.’  At this point the story is given to the group as a handout in an accessible format for all.  The trainer sets the group two tasks, the first being to discuss the different characters in the situation, and how they might be feeling, and the second being to discuss which groups of people might be considered to be ‘adults at risk.’  There are 6 questions in the first slide.  The trainer can assign different questions to different groups or take feedback from all questions from the groups according to the makeup of the class.  The trainer takes feedback and relates this to the legislation which is shown on the slides.  

Scenario 1.  A Difficult Situation

I’d like to tell you about a friend of mine, who I met when I was young.  Actually she was a friend of my mum’s and her name was Alice.  Alice was a postmistress in a small country village until her husband died and she was left on her own.  She had a daughter called Sarah, who was married to an Engineer called Bill.

I’d been out of the country for a while, teaching in France, and when I came home for the summer holidays I heard that Alice had gone to live with her daughter.  Alice had lost her sight and she had become a bit frail.  When I went back to see my mum and dad they suggested that I go and visit her, because she’d been really kind to me when I was a wee boy and we’d got on really well.  What a surprise I got. 

I rang the doorbell of the terraced house, 54 Kestrel Way, and Bill answered the door.  He was tall and balding and looked harassed. 

‘Hi,’ he said, ‘you must be Jim, Alice is in the living room with Sarah, do you want to go through?’

I had remembered Alice as a tall busy woman, very independent and active, but she was sitting in a corner seat, hunched over, and wearing a frown.  

‘Jim’s come to see you mum,’ said Sarah in the sort of sing song voice people use to speak to small children when they don’t think the children will understand or respond well. 

‘Hello, Jim,’ said Alice ‘I remember you when you were small, I do miss the old days.’  

‘The old post office was great,’ I said ‘I remember those gobstoppers and sherbet fountains you used to have in the sweetie shop.’

Alice didn’t really respond she just sat there looking into space.  After that things went from bad to worse.

Alice, who had been so self assured and active seemed nervous and withdrawn and didn’t really react well to me.  After a while, Bill switched on the radio.

‘You just listen to that Mum,’ he said, turning the volume full up. 

Bill and Sarah got into an argument about Alice, right in front of me. It was clear that having Alice was putting a strain on their relationship, as Bill had little time for his mother in law and Sarah was torn between the two.  

‘She’s so demanding, said Bill, ‘she needs to be led about everywhere and on top of that you have to read everything to her.  Sometimes she never shuts up and other times she complains and goes on about the old times, as if we didn’t do anything for her.’

Alice may have lost some of her sight, but she could hear quite well, and I could see her strained expression as this went on.  Although I tried to change the subject it seemed as if Bill and Sarah were oblivious to me, locked into some sort of repeating pattern that was difficult to break.

Alice, who appeared quite upset, was trying to attract Sarah’s attention by waving, but Sarah and Bill were already involved in their discussion and ignored her.  

Eventually Alice said ‘Can you help me to the loo?’

Bill said ‘In a minute Alice.’

Alice got up and started to move forward unsteadily on her feet.  I could see a damp patch on the chair, and Sarah, hurried over to help her mum.

‘Oh no,’ said Bill, ‘She’s peed on the chair again.’  

When Sarah came back she was on her own.  

‘She’s too embarrassed to speak to you,’ she said ‘I’ve taken her to her room.’

‘She can stay up there and have her tea on her own,’ said Bill, clearly annoyed.

‘You should pay more attention to her,’ I said, getting annoyed myself. 

Bill looked down.  Both Bill and Sarah were upset, by what had happened and Sarah explained that they had to get up two or three times every night to help Alice.  

‘It’s never been like this before, we never used to argue about anything, now we’re at each other all the time, and we just don’t seem to be able to deal with mum anyway.  I’m sorry about what happened, but it’s not the first time,’ said Bill.  

It was a difficult situation.  I decided that getting old was no joke, even if you could be an able and active person with some help.

Appendix 2 Handouts

Handout 3 Case Studies:  Case Studies 1-3

Case study 1.   John is and elderly blind man living on his own.  He is visited regularly by his family and he is always dirty and unkempt.  When you visit him he seems upset and although he appears to have a good income from benefits he never seems to have any money.  He tells you that he needs someone to help, but that his son takes most of his money and he doesn’t know what to do.  What might you do and how might the Act affect his situation?

Case study 2.   Joanne is living in sheltered accommodation and is constantly complaining of harassment and bullying which she says is coming from one of her neighbours.  She says because she can’t see her next door neighbour is always calling her stupid and shouts at her and tells her to shut up whenever she opens her mouth.  Joanne has a narrow field of vision and she has asked her neighbour to speak to her to let her know that she is nearby, but she says that her neighbour creeps up on her and jumps into her field of vision to give her a fright on purpose.  She shows you a bruise on her arm which she says was caused by her next door neighbour during an argument at lunchtime.  Joanne says that she would talk to the warden, but she is too frightened of what her neighbour might do. What could you do and how might the Act help Joanne's situation?

Case study 3.  Andrew is a blind man in a care home, you are a volunteer visitor and he tells you that he is left sitting on his own for long periods by the staff.  He says that they are not always civil to him and that he thinks that they are taking money out of his wallet.  As you are leaving you hear one of the care staff shouting at him and telling him that he will be attended to when they feel like giving him attention.  Andrew has poor orientation skills and cannot make his way round the home on his own.  He has been asking to be taken to the toilet.  What could you do and how might the Act affect his situation. 
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